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ABSTRACT 
 
The purpose of this study is to explore the management of corporate partnership 
development by township principals. To meet the needs for South African township 
schools, historically confronted with significant shortages of financial, physical and 
human resources, it is often necessary for school managers to be inventive and 
search for new opportunities. Thus, they strive to develop partnerships with 
corporate entities, in order to pave the way for effective teaching and learning in their 
schools. Therefore, it is essential for school principals to manage their relationships 
with corporate partners effectively. The aim of this research is to respond to the 
question: “How do principals manage corporate partnership development in township 
schools?” The research method applied is qualitative, which seeks to engage 
participants’ world-view in terms of realms of human understanding, such as the 
knowledge they possess, emotional states of mind, views and thoughts. The 
research approach is case study. Five principals and deputy principals (giving a total 
of 10 participants) were selected from two secondary and three primary schools in 
the same area in Kokosi Township. The selected schools are officially collaborating 
with corporate organizations (business entities) in achieving the purpose of teaching 
and learning. The overarching finding indicates that school principals did not manage 
corporate partnerships in the same manner, at least in part because of the absence 
of a formal guiding document on managing corporate partnership development from 
the Gauteng Department of Education. Included in the recommendations was an 
acknowledgement of the need to establish a comprehensive policy on how school 
principals can manage corporate partnership development.  
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CHAPTER 1 
CHAPTER ONE: INTRODUCTION  
1.1 BACKGROUND 
 
South Africa has experienced an enormous and remarkable transition from the white 
dominated and oppressive Apartheid regime towards a “rainbow,” “open and 
democratic administration”. President Thabo Mbeki defined the period after 1994 as 
the democratic phase, “the age of hope” (Raufflet, 2010: 191).  During this transition 
process the government of South Africa had to strike a balance between addressing 
the imbalances of the period prior to 1994 and moving forward to provide the 
majority of people with quality education, improved health services and create more 
jobs (Raufflet, 2010; Mestry., Du Plessis and Shonubi, 2017). During this period, the 
very same government was expected to improve the country’s ability to entice 
overseas financial and technological investment, as well as reinforce labour power 
by improving skills, qualifications and rewarding the best performers so that they 
could remain in their places of employment. 
Historically, South African township schools were confronted with real shortages in 
terms of financial, physical and human resources to guarantee good quality 
education (Xaba & Malindi, 2010: 75). In 1994, the South African government 
devised two corresponding initiatives to improve the country’s schooling system, 
namely a government driven transformation plan and a community driven 
transformation plan, funded by corporate entities and supported by non-
governmental agencies (Khosa, 2012: 2).  
In its school reform agenda the government introduced a resource targeting program 
(Khosa, 2010: 3). This program was introduced to the poorest schools which were 
historically labelled as disadvantaged schools. As a result, Xaba & Malindi (2010), 
argue that these disadvantaged schools were prompted to change their situations 
and to confront their challenges. In this regard, Xaba & Malindi (2010: 75) assert that 
the poorest schools were required to be resourceful and come up with ground-
breaking methods to transform the provision of education by somehow generating 
the required funds. 
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Within the context of a school, pro-activeness suggests that managers must be 
inventive, searching for new opportunities and developing corporate partnerships 
with a view to accessing increased resources (Xaba & Malindi, 2010: 77). Therefore, 
the essence of this research is to investigate how school principals manage 
corporate partnership development in South African township schools in a context 
lacking guidelines either from the Gauteng Department of Education (GDE) or within 
the schools themselves regarding how corporate partnership should be managed. 
 
1.2 PROBLEM STATEMENT 
Historically, disadvantaged schools in South Africa were mostly situated in 
townships, as well as rural, farm areas formerly, and were designated for blacks. 
These areas are poverty-stricken, with high rates of unemployment and the lack of 
basic amenities as well as dilapidated school buildings (Xaba & Malindi, 2010: 75). 
Xaba and Malindi (2010) observe that “historically disadvantaged schools are 
basically poor schools and are typified by, among other features, school 
environments that are typically characterized by unkempt premises, rundown 
buildings, damaged and inadequate furniture, poor waste management facilities, 
substandard toilet and sanitation facilities and physical danger areas” (Xaba & 
Malindi, 2010: 76). They contend that these schools also experience huge problems 
concerning resource acquisition to guarantee quality education delivery, and the 
most significant remaining challenge is in addressing those problems. 
Khosa (2010: 2) claims that both before and after 1994 there was considerable 
investment in education in South Africa by sizeable companies from oversees with 
the sole purpose of improving the quality of education. Unfortunately, the large cash 
injection earmarked for South African schools from foreign investors was 
unsustainable; instead, it was diverted to poorer countries. Khosa further argued that 
the gradual withdrawal of international funders from South Africa has negatively 
affected the development of schools. There was a need for the government of South 
Africa to develop partnerships with corporate entities and the public sector too aimed 
at improving the schooling system in South Africa (Khosa, 2010: 3). 
Khosa contends that most public institutions as well as poor schools that lacked 
resources were creative and business minded (2010: 76).  Concurring with the 
above, I also argue that some historically disadvantaged schools used innovative 
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methods to obtain much-needed resources by taking well-calculated risks and in 
the process, they have been able to display their entrepreneurial skills (Shonubi 
and Taiwo, 2013). The literature provides a valuable lesson to school managers, 
especially in historically disadvantaged schools, that their schools should not be 
defined by their history or background. Instead, they should use the situation that 
they find themselves in to be innovative and confront the problem of lack of 
resources in their schools by becoming entrepreneurial.  
1.3 MOTIVATION FOR THE STUDY 
The entrepreneurial orientations of a manager will be realized through the 
development of constructive partnerships with community organizations or 
corporations (Shonubi and Taiwo, 2013). The Gauteng Department of Education 
(GDE), the body responsible for the overall management of all the schools in South 
Africa, has a policy document entitled GDE Constructive Partnership Policy (2012). 
The policy covers functions of a partnership committee, types of partnership, 
approval and acceptance of contributions, declaration of donations and screening 
endorsement. However, most township school principals do not operate under the 
policy, because township schools were formally designated for Black South 
Africans during the apartheid era.  
In recent times, most private organizations have gone into partnerships with 
primary and secondary schools. “For example, in South African township schools, 
development comes with alliances and partnerships built on trust and shared 
interest and benefits. Additionally, a significant number of schools boast of 
robustness and resilience to create cooperative partnerships for mutual benefit.” 
(Prew, 2009: 8). 
Corporate partnerships can also be viewed as cooperative relationships, 
domestically and internationally, whereby financial as well as human resources are 
shared and duties are delegated based on experience. This form of collaboration 
facilitates the realization of anticipated educational results (GDE, 2012). An 
effective school development partnership project which involved the public and 
corporate entities was applied in provinces by South African schools in facilitating 
curriculum delivery. The aim of the project was to improve the quality of academic 
results especially in subjects such as mathematics as well as capacitating teachers 
and the management in such schools. The money spent by corporate entities in 
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these schools played a pivotal role in improving the quality of education (Khosa, 
2010: 76). 
 
Through my involvement and reflection as a township school principal I observed 
that some township schools do not have a policy which guides them on how to 
manage corporate partnership. Therefore, I want to know how principals in 
township schools manage corporate partnership development for the attainment of 
school projects. In this regard, the study seeks to understand how township school 
principals manage corporate partnership development. 
1.4 RESEARCH PURPOSE 
To explore the management of corporate partnership development by school 
principals in South African township schools. 
1.5 RESEARCH QUESTION 
The research question of this study is: How do principals manage corporate 
partnership development in township schools? 
The critical questions are as follows: 
1. How do township principals manage corporate partnership development in their 
schools? 
2. What are the challenges that principals encounter in the process of managing 
corporate partnership development? 
3. How do principals deal with the challenges of managing corporate partnership 
development? 
1.6 OVERVIEW OF THE FOLLOWING ASPECTS OF THE STUDY 
1.6.1 POPULATION SELECTION (SAMPLING) 
A selected sample must resemble the target population, which enhanced the 
validity of the study outcomes and the reliability of the data (Struwig & Stead, 2004: 
122). In this research, 10 interview subjects were selected (five principals and five 
deputy principals) from two secondary and three primary schools. All participants 
are from the same area in Kokosi township. The selected schools are officially 
collaborating with corporate organizations (business entities) in achieving the 
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purposes of teaching and learning. 
1.6.2 COLLECTION OF INFORMATION OR DATA 
Semi-structured interviews were applied in this study to collect information or data 
from the participants. Data collection “involves multi-method strategies, but a 
primary method is selected for a given study, such as participant observation or in-
depth interview” (McMillan & Schumacher, 2010: 365). McMillan and Schumacher 
add that in-depth interviews vary in terms of format, the kind of question sequence, 
and interview logistics. Semi structured interviews in this case, consist of semi-
structured questions that allow the participants to give their own opinion/s without 
following a prescribed pattern when responding to a particular line of questioning. 
(MacMillan &Schumacher, 2010: 206). 
 
The interviews were undertaken after school hours when the principal is relieved of 
his/her administrative duties. The interviews lasted for 45 minutes and they were 
conducted after seeking consent from the participants. The interview records that 
were collected include notes taken during interviews, tape recordings, transcripts, 
and explanations from interviews (MacMillan & Schumacher, 2010: 365). Facts 
collected include personal documents such as, database of corporate partnerships 
and other official documents kept by the schools. 
1.6.3 DATA ANALYSIS 
After data was collected from all the interviews, as well as transcription from 
interviews that were audio recorded, data was analysed inductively. This process 
can be described as “the process through which qualitative researchers synthesize 
and make meaning from the data, starting with specific data and ending with 
categories and patterns” (MacMillan &Schumacher, 2010: 365). MacMillan & 
Schumacher further argue that, in order to offer clarifications of a single 
phenomenon of interest the researcher will engage in three systematic qualitative 
analysis processes of coding, categorizing, and interpreting the data. The process 
is then followed by validation of data as well assessing its trustworthiness. 
1.6.4 VALIDITY AND TRUSTWORTHINESS 
The validation process involves, amongst other tasks, “the selection of 
trustworthiness evidence for pattern seeking by qualitatively assessing solicited 
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versus unsolicited data, subtle influences among the people present in the setting, 
specific versus vague statements, and the accuracy of the sources” (MacMillan 
&Schumacher, 2010: 379). The process of triangulation was employed in order to 
gauge data trustworthiness. According to MacMillan & Schumacher (2010), the 
researcher’s practice in triangulation will include the validation of information or 
data amongst all sources of information or data, methods of data collection, 
speculative patterns as well as the time when the research was conducted. 
The theme of institutional partnership was validated by matching data found in the 
artefact collections. 
1.6. 5. ETHICAL CONSIDERATIONS 
The academic and research activities will be conducted according to the University 
of Johannesburg’s Code of Academic Ethics and Research Ethics as approved by 
Senate on 22 October 2007. 
When conducting the academic and research activities the researcher will abide by 
the following: 
 The researcher should probably observe the Bill of Rights, in order to know 
the does and don’ts in as far as human rights are concerned 
 The researcher will ensure that the selected people participating in the 
research do so voluntarily. In this regard, a written consent must be 
obtained from the people who are going to participate in the research. 
Under age (under the age of eighteen) participants must seek permission 
from their guardians before they can participate in the research. 
 The researcher will be courteous and be able to treat living and non-living 
things with respect and care. 
 The researcher will remain professional in both conduct and approach. 
Gauteng Department of Education’s (GDE) ethics considerations are stated in the 
attached GDE research letter which appears on attached GDE Research Approval 
Letter. 
1.7 THE IMPORTANCE OF THE RESEARCH 
The study may provide a document framework, which township principals may 
utilise as a guide in managing corporate partnership development in their schools. 
This study may provide an overview of information on issues based on 
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partnerships, such as the nature and rationale for partnerships; how they are 
formed and managed, and partnership transition, ending, and renewal. 
The literature review, findings and recommendations of this study may equip 
principals with knowledge as well as information on how to manage corporate 
partnerships effectively and efficiently. The valuable information provided in this 
study may assist principals to tackle problems that may emanate during the 
process of managing corporate partnership development. The intended outcomes 
of this research may be used to develop, review or improve the existing policy 
framework in line with the research title. 
1.8 SCHEME OF THE STUDY 
 
The research consists of six chapters. The six chapters will consist of the following 
information: 
Chapter one outline to the research, which provides mainly the background to the 
research, reasons for the study, problem identification, research problem and 
procedures to be followed. 
  
Chapter two concentrates mainly on the theoretical framework of the study. Key 
features of the research are discussed as part of my theoretical framework namely: 
brief introduction of the literature, overview, forming partnerships, managing 
partnerships, partnership transition, ending, and renewal. 
 
Chapter three is centered on the methodology that the researcher employed in the 
research, description and defense of the example of the research., This includes a 
delineation of sampling (selection of research participants), data gathering tools or 
techniques that were used to collect qualitative data; data analysis.  
 
Chapter four concentrates on how data was analyzed, including the narration of 
qualitative gathering of information or data during the research.  
 
Chapter five reveals the significant outcomes of the research  
 
 
Chapter six focuses on summarizing the main findings; the possible significance of 
the research is also explored in this chapter. The recommendations and limitations 
of the research are discussed in this chapter. The information collected from the 
findings will assist in sketching the conclusions of this research.  
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1.3 SUMMARY 
The essence of this chapter was to provide a background and motivation based on 
the title of the study by outlining the problem statement, motivation, research 
purpose and question of the study. The aim was also, to provide an overview of the 
population selected for the study, how data will be collected and analyzed, as well 
as the strategy or method to be used to evaluate the validity and trustworthiness of 
the data to be collected. Finally, a brief account of ethical considerations, 
importance as well as scheme of study was unpacked in this chapter. The next 
chapter will provide a literature review based on this study 
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CHAPTER TWO: LITERATURE REVIEW AND THEORETICAL FRAMEWORK 
This chapter will start by defining and describing partnerships and corporate 
partnerships in particular, specifying the reasons for forming partnerships; and why 
schools engage in corporate partnerships, outlining the characteristics of 
partnerships and models of partnership. Finally, the chapter sketches and discusses 
the conceptual framework for corporate partnership development. 
2.1 DEFINING AND DESCRIBING PARTNERSHIPS AND CORPORATE 
PARTNERSHIPS  
Bennett, Harvey and Anderson (2004: 220) define the relationships or partnerships 
that exist between two separate entities by “distinguishing between what might be 
called ‘collaborative’, ‘directed’ and ‘separatist’ partnerships”. Of these three 
identified categories, the ‘collaborative’ dynamic is most important to understand in 
terms of corporate-education partnerships, 
These partnerships signify a form of relationship between distinct agencies whereby 
tasks are shared or mutual goals are tracked down and honoured. They are 
described as “collaborative initiatives and relationships amongst school personnel, 
family members, and community members and representatives of community- based 
organizations such as universities, businesses, religious organizations, libraries, and 
mental health and social service agencies” (Bryan and Henry,2012: 408) 
Furthermore, Higham and Yeomans (2010: 383) both argue that “partnership is a 
collaborative approach to social policy and it is also expressed through placing 
clients at the centre of social provision; in order that a range of services and 
agencies work together to meet the needs of individuals, families and communities”. 
By enhancing the capacity of any of the individual partners, Schuck (2012: 2/17) 
concurs with Higham and Yeomans, that “a seminal definition of partnership was 
suggested as moving beyond”, with the aim of achieving a specified objective.  
Edens and Gilsinan (2005: 123) also argue that “partnerships are by definition the 
creation of networks; success is examined by looking at the potential to create social 
capital”. Thus, Hall, Castralle and Zimmerman (1993) define business-education 
partnerships, as long-term relationships which are collaboratively developed. They 
further contend that partnerships are developed for cooperative mutual benefit with 
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the purpose of combining complementary resources of the schools and communities 
(ibid).  
They also conclude that school-corporate partnerships are formed in order to benefit 
schools through provision of resources, promotion of standard of living amongst 
community members through local community assistance or resources and the 
school system’s efforts (ibid: 7). Taft (2003: 23) contends that in an attempt to prove 
this, the relationships that are established between business and the education 
sector are aimed at achieving a particular goal, and that value based, financial and 
human resources are shared.  
2.3. REASONS FOR PARTNERSHIPS DEVELOPMENT AND WHY SCHOOLS 
ENGAGE IN CORPORATE PARTNERSHIPS. 
Bennet, Harvey and Anderson (2004: 222) argue that partnerships are symbiotic and 
are developed to achieve a particular goal for those involved. They also maintain that 
partners have certain demands and expect those demands to be to be fulfilled.  
Additionally, Shiji (2014) maintains that in recent times the provision of quality 
education will only be realised and sustained through effective corporate 
partnerships. The inventive way of accessing private resources, growing competition 
and competence is through partnership formation (Kumari, 2016: 47). 
Hallam (2011: 156) argues that partnerships are not added extravagances but are 
important to the kinds of educational growth promoted between schools and outside 
organisations. He also contends that a significant feature of successful schools is 
based on partnerships that are operational with the wider world and this has 
increasingly developed into a trend over the past decade. 
In support of the above statement, he further argues that the prospects of increasing 
the variety of young children’s knowledge and their expectations will require a 
collaborative effort amongst partners (Hallam, 2011). Hallam (2011: 166) also 
maintains that strategic planning and delivery are the two key roles that are fulfilled 
by partnerships. Dhillon (2013: 737) claims that, “a key driver for partnership working 
is the quest for greater efficiency and effectiveness in the delivery and improvement 
of public sector services”. According to Bryan and Henry (2012:409) partnerships 
add value in children’s lives by assisting them to develop socially, academically and 
personally  through collective planning, coordination, and execution of formal 
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education at school and informal education provided by the community or at home. 
Hence, Eddy (2010: 18) argues that there are different reasons for partnership 
development and the purpose for developing such partnerships is entrenched in 
internal or external stimuli or sometimes both.  
Higham and Yeomans (2010: 279) stress that a working partnership is presently and 
usually understood as offering results aligned to different interconnected needs in a 
particular organisation or institution. They also contend that, the implementation of 
different parts of a programme that has been mutually drafted by partners, is 
characteristic for each partnership to participate in a variety of planned activities 
(Higham and Yeomans, 2010: 387). With reference to that, Edens and Gilsinan’s 
(2005: 124) claim that the reason for partnership formation is for communal or social 
capital purposes. 
Khosa’s (2010: 18) model of school improvement points to the fact that development 
plans which are aimed at improving the quality of education require a collaborative 
effort by all the partners or important stakeholders. The maintainability of school 
community development depends on the association of stakeholders whereby 
communities through this dynamic relationship often drive real decisions. This 
relationship, however, empowers schools to develop into centres of community life 
(Prew, 2009: 821). Barza (2013: 18) contends that some of the supplementary 
benefits of community participation in school programs as partners are the 
improvement and development of physical, human and financial resources and the 
culture of teaching and learning and services to the school. Furthermore, Barza 
contends that government interventions in partnership with business to provide more 
money to schools are more likely to be embraced by the society at large as they 
improve the standard of living. Higher remunerating businesses are also enticed to 
the area of the school by a devoted community. 
Taft’s (2003: 43) study found that education-business partnerships are neither a 
panacea for every problem in education, nor are they easy to achieve in practice. Yet 
partnership has become the buzzword of our time used by everyone from politicians, 
business-leaders and educationists to community- based activists. The important 
question then is, why get involved in partnerships. Hirsch (1992: 16) argues that, 
“partnerships with business can play a constructive role in education”. In reinforcing 
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this statement, he states that when schools and companies collaborate, they develop 
new methods, aimed at transforming the quality of education in schools. 
Hirsch further submits that (1992: 18) partnerships can assist in instilling moralities in 
businesses that invest in education. Hall, Castrale and Zimmerman (1993: 6) add 
that corporate-education partnerships should have long-term relationships intended 
to concentrate on programs of common interest. They also claim that quite different 
results in terms of implementation of this concept in practice have been produced. 
They further indicate that businesses have been provided an opportunity by schools 
to fulfil their social obligation by ploughing back their profits into the community in the 
form of skills development for employment purposes as well as knowledge, which 
assists in career choices for students. They additionally contend that businesses 
give advice regarding management techniques, provide financial backing, as well as 
guidance in as far as the work environment is concerned (Hall, Castrale and 
Zimmerman, 1993: 6). 
The reasons for the development of partnerships between schools and corporates 
can also be explained by applying the theoretical model of project cycle in the 
education-corporate partnership project management process, as advocated by 
Brown (1997) and depicted in Figure 1. According to Brown (1997: 77- 80), the 
development of such partnerships depends on the process of building accords in 
which responses to the why, what, who (dynamics) are given. He further states that 
process is characterised by “creating awareness, identifying potential partners, 
ownership and buy-in, common interests, mutual benefits and partnership agreement 
or statement of intent”. 
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(Adapted from Brown, 1997) 
 
Clearly, as expounded by Prew (2009), Hirsch (1992), and Hall, Castrale and 
Zimmerman (1993), corporate partnerships contribute positively to school 
improvement plans or programs in cash and in kind. Raufflet (2009) maintains that 
the responsibility of the government in this regard is to develop a policy that will 
connect schools with businesses. This is because there is a missing connection 
between schools, businesses and society and this connection can only exist through 
regular interactions initiated by social and institutional entrepreneurs (Raufflet, 2009: 
200). 
Mechanicals 
 
How, where, with 
what and when? 
Methodology 
Controls 
“Hard systems” 
 
Management 
Representative 
Democracy 
committees 
 
Project 
Participative 
Democracy 
Consultative 
Forums 
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Collaborative initiatives by businesses, communities and schools entrench the notion 
of social cohesion as enshrined in the Gauteng Department of Education (GDE) Ten 
Pillars Document (2012: 45). Gauteng Department of Education (1996) states that 
education-business partnerships can offer the contexts, as well as the innovation to 
overcome the challenges of developing an education system. These partnerships 
can play the following important roles: 
 To raise the motivation, self-confidence and performance of young people to 
prepare them for a high-technology society. 
 To improve the schooling system in terms of teaching and learning. 
 To improve education and training sectors in terms of career purposes and 
lifelong learning. 
 To expand and better utilise limited resources to improve and impact 
positively on skills, knowledge, competencies and attitudes of learners in 
schools.   
 To take some responsibility for developing capacity for development delivery 
and sharing of skills.  
 To generate the highly skilled workforce that will enable South Africa to 
compete successfully in Africa and in the global economy. 
 To make the best use of all available talent, for example through equal 
education and employment opportunities for learners from historically 
disadvantaged communities and learners with special needs. 
 To achieve quality learning that is characterised by high order knowledge and 
skills amongst learners. 
 To engender and encourage entrepreneurship and self-reliance amongst 
learners (GDE, 1996). 
The researcher supports the notion that the various formations of education-
corporate partnerships are consensus-building processes. One of the characteristics 
of a partnership as indicated above is collaboration.  The following section will focus 
on the characteristics of corporate partnership development. 
2.2 CHARACTERISTICS OF CORPORATE PARTNERSHIP DEVELOPMENT 
Foley (2002: 7) states that effective partnerships are developed and built on 
characteristics which are aimed at building collaboration amongst partners and a 
sense of accountability as well as ownership. Schuck (2012) argues that 
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partnerships are characterised by principles, which are meant to strengthen their 
development in order for them to be effective and goal driven.  According to Schuck 
(2012: 17) the principles that characterise workable partnerships are agreement on 
problems, breaking down of the traditional academic pecking order, commitment to a 
sharp project focus, recognition and rewards for all participants and leadership that 
values actions over bureaucratic regulations.  
 
 
Bennett, Harvey and Anderson (2004: 222) propose that the structural 
characteristics that make partnerships successful must be based on mutual 
understanding and agreements by promoting good working relationships between 
partners.  In support of Bennet, Harvey, Anderson (2004), Barza (2013) contends 
that when schools and businesses develop partnerships, they should consider 
certain recommendations or caveats, which are in their own nature considered as 
characteristics of partnerships. These caveats are: (1) partners must have 
expectations and be able to deal with challenges and; (2) partnership should be 
reciprocal, as well as profitable to both parties, with the sustainable ‘end product’ of 
enhanced student success.  
 
Moreover, contesting how to manage the development of education-corporate 
partnership, Foley (2002: 11) contends that effective partnerships can be sustained 
by ensuring that partners reach out to new members and work together in order to 
achieve the desired goals. According to Taft (2003: 30), the following are some of 
the characteristics that constitute education-corporate partnerships: 
 Shared values, objectives and roles;  
 Sharing of knowledge, financial resources and expertise. 
 Shared liability responsibilities 
 Working towards the same goal and a shared vision 
 Mutually beneficial relations (win-win situations). 
 
Dhillon (2013: 738) claims that the important issue of the accomplishment of 
organizational goals depends on the character of individual leaders and managers. 
Dhillon further maintains that the characteristics that add to the success of a 
partnership must be developed and sustained by managers and leaders. Eddy 
(2010: 25) agrees that the development or formation of partnerships often serves as 
stimulus for transformation. 
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With reference to his own work, Dhillon (2013: 740) also asserts that “the evidence 
from this study suggests that partnership is not a dichotomous entity in that it either 
exists or does not exist but like some of the concepts which characterize 
partnerships, for example, trust, it is more usefully conceptualized as a continuum” . 
He theorised that “characteristics in the continuum are clustered around three key 
themes: types and levels of trust; networks and governance structures; and norms 
and values that can be related to reasons for embarking in a partnership” (Dhillon, 
2013: 740). 
 
Dhillon (2013: 741) maintains that partners should be able to make a distinction 
between weak and strong forms of partnership by applying the following themes to 
evaluate their development: trust, networks, norms, values, and motivation. Dhillon 
(2013: 741) further argues that strong partnerships are characterised by the 
commitment of partners and high levels of trust, several formal structures working 
effectively to uphold and manage partnerships, as well as a foundation on strong 
principles such as honesty, inclusivity and mutuality. On the other hand, weak 
partnerships are characterised by single prescribed structures, low levels of trust, 
and relationships which are not driven by common interest but self-interest. 
Taft (2003) contends that successful partnerships are recognised by the following 
characteristics: commitment and involvement of local champions from business, 
education and the community; shared vision, values and common goals; 
pragmatism, flexibility and adaptability; assessment and leverage of resources; clear 
measurable and agreed objectives; a business plan; a strong management team; 
monitoring and evaluation ; and finally a marketing strategy 
Eddy (2010) interprets the change model theory as proposed by Kotter and Cohen 
(2002:25), to mean that, “partnership is based on a sense of urgency established 
through vision, communicated change vision, broad-based empowerment action, 
celebrated short term victories, sustained partnership and institutionalizing change”. 
Eddy (2010) argues further that challenges occur when partnerships are formed. He 
theorises this assertion by referring to Hirsch (1992: 52) that the significance of 
partnerships between schools and corporate entities “should not be underrated in the 
context of the fairly icy relations that have often existed between business and 
education in the past. Schools and business have to make friends – to start talking to 
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each other, in a new spirit of openness – before they can devise any common 
strategy for reform”. 
 
Eddy (2010: 16) also highlights the fact that during the process of partnership 
development, partners sometimes work against one another resulting in a tug-of-war.  
The tug-of-war that characterises some partnerships is conceptualised as push-and-
pull factors and partners must be conscious of such dynamics during the 
development of partnerships. Figure 2 illustrates the push-and-pull dynamics of 
partnerships. 
 
conflict                      belief 
individual effort                             associations 
personal values                                    shared principles 
no communication                                          open communication 
limited resources                                     shared resources 
changed members                                        resilient members 
individual effort                                    partnership effort 
PARTNERSHIP 
FIGURE 2: PARTNERSHIP’S PUSH-AND-PULL DYNAMICS Eddy 2010 
 
Edens and Gilsinan (2005: 123) contend that lack of power by schools’ management 
and conflict over goals are some of the tests that characterise certain partnerships. 
Taft (2003: 49) contends that some of the tests or hindrances that can hamper 
effective partnership development have also been divided into the following three 
characteristics: 
 
(i) Confused and /or conflicting priorities 
 Overemphasis on money 
 Different priorities amongst partners and stakeholders 
 Absence of shared mission and vision 
 Cross-cultural/cross sectional intolerance 
 
(ii) People limitations 
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 Competitiveness between personalities 
 Dependence of the project on people who you know 
 Lack of appropriate leadership 
 Inadequate numbers of skilled staff 
 Lack of confidence in staff, partners or intermediaries 
 
(iii) Process frustration  
 Difficulties breaking away from existing hierarchical structures  
 Over-lengthy consultation processes 
 Loss of focus 
 Failure of individuals to carry out agreed actions  
 Low commitment levels of those involved. 
 
2.3 TYPES OF PARTNERSHIPS 
Hallam (2011: 157) established that partnerships are most of the time developed 
because of challenges that are encountered by education institutions, which are 
regarded as areas for development. The developmental plans, which are established 
in this regard, are short, medium or long-term plans. Halam (2011) also theorises 
that there are different types of partnerships that have been discovered by different 
investigators. The table below shows partnership types that can be adopted during 
partnership development as expounded by a range of investigators. 
 
TABLE 1 TYPES OF PARTNERSHIP 
 
INVESTIGATORS TYPES OF PARTNERSHIPS DESCRIPTION 
 
Mackintosh (1993) Revolutionary/Transformation Persuading partners to 
have shared vision rather 
than personal vision. 
 
 Collaboration/Synergy Promoting collaboration 
as a vehicle which will 
assist partners to 
achieve the desired 
goal/s. 
 
 Financial/Budget Plan Developing an income 
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Enlargement and expenditure plan  
 
Stewart (2002) Adding/Facilitating 
Partnerships 
Promotion of good 
working relations 
amongst partners based 
on principles. 
 Synchronizing/Coordinating 
Partnerships 
Sharing of roles and 
responsibilities as well 
accountability. 
 Executing/Implementing Execution of the action 
plan or strategic plan 
Griffiths  Support/Cooperation Improvement of open 
communication systems 
to keep partners 
informed about any 
developments that take 
place during the process 
of partnership 
development 
 Teamwork/Collaboration Encouraging co-
operation amongst 
partners with the 
purpose of pooling 
resources and 
encouraging team-work. 
 Federal/Confederation Promoting alliances 
through centralisation of 
resources. 
 
ContinYou (2009) Conjoin/Cooperate Partners team up and yet 
keep their resources and 
plans independently.  
 Organise/Coordinate Harmonizing relationships 
between partners by 
sharing tasks and roles in 
order to minimize risks. 
 
 Team Work/Collaborate Partners work together for 
mutual benefit by 
delegating duties and 
developing a culture of 
accountability in order to 
reduce risks. 
 
Edens and Gilsinan (2005: 124) argue that there is a range of models of partnership 
with countless selections of combinations and meanings in which groups can be 
categorised based on the range of such models. Eddy (2010: 19), however, disputes 
whether these partnerships are structured differently. He distinguishes between 
informal and formal partnerships. According to him, “informal partnerships are 
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without a mandate or collaboration is formal. Whereas some partnerships are 
instruction driven and structured” (Eddy, 2010: 20). With reference to the above 
statement, Butcher, Bezzina and Morane (2011: 31), also argue that partnerships 
can be “transformational and transactional”. They describe transactional partnership 
as what happens when the parties are concerned with the achievement of their 
individual purposes through the exchange of appropriate considerations; this is akin 
to a form of symbiotic mutualism. A transformational partnership is one with moral 
dimensions in which parties come together to pursue a common purpose and create 
the possibility of generative growth and change through mutual interaction as they 
apply their resources to addressing complex problems”. 
Kaehne and Beyer (2009: 116) argue that partnerships can practically be 
“transitional whereby parties contribute to the transitional process aimed at propelling 
the partnership towards attainment of its goal or vision”. Hall, Castrale and 
Zimmerman (1993: 9), on the other hand, dispute these models, defining the types of 
partnerships according to corporate and school partnerships for educational 
improvement ranging from co-operation on policy related issues.Taft (2003) argues 
that in order to meet social and economic challenges, government, international 
agencies, and businesses are progressively considering partnership methods. He 
also claims that the significance and utility of partnerships is  well-established and 
the challenge is to discover methods for forming and constructing new partnerships. 
2.4 CONCEPTUAL FRAMEWORK FOR MANAGEMENT OF EDUCATION-
CORPORATE PARTNERSHIP DEVELPOMENT  
In this section the researcher applies the conceptual framework or theoretical model 
of project cycle management for the education -  business partnership as developed 
by Tennyson (1998) and cited in Taft, (2003: 188 – 189). The researcher selected 
this model because it has the potential of being used as a management tool to 
manage corporate partnership development by principals in township schools. The 
table below provides a conceptual framework within which to manage educational 
institutions and corporates as proposed by Tennyson (1998). 
The partnership building and partnership project scoping processes 
Phase Partnership/ 
project cycle 
Partnership/ project 
activities 
Outcomes 
1 Contextualisation - Build advocacy/ 
consciousness 
- Inspired and knowledgeable 
partners 
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- Build buy-in from 
potential partners and 
ownership 
- Build values & common 
interests 
- Create legality 
- Involved and dedicated 
partners 
- Partnership statement of 
intent or contract established 
2 Conceptualisation -Data collecting 
-Valuation of needs 
-Development of Vision 
and mission statement 
-Aims & objectives 
developed 
-Resources organized, 
-Value & principles to be 
negotiated 
-Tasks and roles to be 
clarified 
- Identification of purpose for 
partnership development 
- Creation of management 
information 
- Common or mutual vision 
established.   
- Mutual or shared goals and 
aims  
- Organized resources 
- Mutual or shared values and 
principles 
- Shared duties and roles. 
3 Designing and 
Planning 
-Choosing partnership 
team  
- Master plan to be 
established 
- Evaluate threats 
- Partnership team chosen 
- Partnership business plan or 
approaches established 
- Established action plan 
- Final contract or agreements 
established. 
4 Implementation - Program for  partnership 
to be developed  
- Structures, documents, 
communication and 
processes to be 
developed.  
- Synchronized and managed 
process of implementation or 
operation. 
- Management and 
administrative structures 
established 
- Implemented partnership 
processes 
- Established communication 
approaches. 
5 Monitoring and 
Evaluation 
- Partnership to be 
assessed 
- Success of partnership 
program to be checked 
- Acceptance and 
appraisal of partnership 
- Learnt lessons to be 
documented 
- Outcomes to be 
recognized 
 
- Finalised assessment 
- Redefined partnership 
program 
- Reviewed written contracts 
or agreements 
- Comments about partnership 
lessons learnt to partners. 
6 Empowerment - Long term sustainability 
to be guaranteed. 
- Facilities, products and 
services to be transferred. 
- Progress  
/change and termination to 
be undertaken 
- Project team to quit 
- Capacitated partnership 
recipients  
- Empowered beneficiaries 
take ownership by utilising 
facilities, services and 
products 
- Continued partnership. 
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Eddy (2010) states that the process of managing education-corporate partnership 
involves three collaborative stages namely: problem identification, direction setting, 
and implementation. He also states that the starting point in the management of 
education and corporate partnership development is indicative of Hall, Castrale and 
Zimmerman’s, (1993: 16) claim that a key to the management of successful 
education-corporate partnership development is based on promotion of a conducive 
climate for collaboration between the partners. In this regard Hallam (2011: 158) 
argues that the effective management of an education-corporate development 
framework concept involves the setting up of partnership and identifying people to 
implement partnership programs and plans. 
The following references can serve as a guide (conceptual framework) for the 
management of meaningful education-corporate partnership development: 
 Conduct an investigation on how business-education partnerships function in 
other communities, 
 Central administration and school board support should be acquired, and 
faculty and staff members must be well-versed about the benefits of business-
education partnerships,  
 School’s needs evaluation must be conducted in order for the business to 
know how it should be involved,  
 The outcomes of the needs evaluation must be utilised in order to identify 
stakeholder involvement matters (Shonubi, 2015).  
 Important players must be recognized, the school must get long-term 
commitments from the organisation or business partner/s,  
 The school and the business must both benefit from the partnership that is 
formed, so ways of “keeping in touch” and how to assess the results of 
partnership must be established,  
 Partners should share victories or achievements (Hall, Castrale and 
Zimmerman, 1993: 16).  
Bryan and Henry (2012: 408) argued that the conceptual framework of a partnership 
development process based on building a partnership between community, family 
and school can also be applied in the management of education-corporate 
partnership development as illustrated in Figure 3. This conceptual framework 
reveals that the process of managing partnership development consists of seven 
stages namely: preparation for partnership, needs assessment, assembling partners, 
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creation of common vision, implementation, and assessment, celebrating 
achievements and sustaining partnership (Bryan and Henry, 2012: 409). 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
FIGURE 3: PARTNERSHIP PROCESS MODEL BASED ON BUILDING 
PARTNERSHIP BETWEEN COMMUNITY – FAMILY AND SCHOOL   
Another model that can be applied for the management of education-corporate 
development in schools is based on the Joint Education Trust Service (JET) which 
focused on school improvement implemented in different provinces in South Africa 
(Khosa, 2010: 1).  
Figure 2 below illustrates JET’s school improvement model as espoused by  
Khosa (2010: 2).  
Creating School-Family-
Community partnership 
to foster student success 
Preparing to partner 
Maintaining momentum 
Evaluating and 
celebrating progress 
Coming together 
Creating shared vision and 
plan 
Taking Action 
Assessing Needs and 
Strengths 
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FIGURE 4:  SCHOOL IMPROVEMENT MODEL 
Hirsch (1992) argues that the management of education-corporate development is 
not only paramount, but that a dialogue between these disparate fields must be 
initiated in a culture that is historically fraught with tensions generated by divergent 
ambitions and priorities. 
In his research Taft (2003) argues by revealing the following lessons in managing 
the relationships in an effective partnership:  
 A sound relationship should be developed between partners based on mutual 
understanding, trust and respect before the partnership is commenced. 
 Partnerships should be founded on openness, consultation, transparency and 
consensus to enhance the quality of the relationship between and amongst 
partners. 
 Clear structure for decision-making, conflict resolution and evaluation are 
important to good communication. 
 Teamwork is also important to sustain the partnership and a small 
coordinating team is needed to maintain the relationship between partners. 
2.5 SUMMARY  
Chapter two of my research outlined an overview of the literature based on 
examining the management of corporate partnership development by principals in 
SCHOOL IMPROVEMENT MODEL 
 
PURPOSE 
 
conceptual 
model 
  
partnerships 
  
resourcing 
 
evidence-led planning and monitoring 
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South African township schools. Historically, schools have been threatened by lack 
of the resources required to guarantee quality education. The lack of resources in 
schools has encouraged school principals to be resourceful and to explore new 
opportunities by developing corporate partnerships as an alternative to the situation 
in which they find themselves. The importance of this study as outlined in the 
literature review above is to explore and understand how school principals manage 
the development of corporate partnership in South African township schools, despite 
that there are no existing documents either from the school or Gauteng Department 
of Education (GDE) regarding how school principals should be managing corporate 
partnership development. 
In this chapter the researcher commenced by defining and describing partnerships; 
and corporate partnerships, then specifying the reasons for forming partnerships and 
why schools engage in corporate partnerships and then moved on to outline the 
characteristics of partnerships and models of partnerships. Finally, the chapter 
concludes with the sketching and discussion of a conceptual framework for corporate 
partnership development. The researcher demonstrated that the management of 
corporate partnership development should be viewed as being the task of more than 
one person and an activity, which requires a collaborative engagement of partners. 
The study also revealed that the success of partnerships is determined by a certain 
competency that characterises partnership development. Finally, the various models 
that assist partners to manage the corporate partnerships in a structured and 
systematic manner were enumerated. It would seem that a framework for the 
effective management of corporate partnership might be developed in order to build 
management capacity, especially at the level of the school. In this regard, the 
management framework for effective corporate partnership development may 
support schools to manage their external relations with corporate partners at the 
level of the school.  
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CHAPTER THREE: METHODOLOGY 
The research purpose as outlined in Chapter 1 is to understand how principals 
manage corporate partnership development in township schools. The current 
chapter provides a brief account of the research paradigm and strategy (method) or 
approach employed by the research in this study. It details the sampled population, 
describes the process of collection of data, data analysis procedures, research 
validity and reliability (research quality), ethical considerations and in conclusion 
provides analysis of the methodology. 
3.1 RESEARCH PARADIGM AND QUALITATIVE RESEARCH APPROACH 
3.1.2 Research Paradigm 
According to Guba (1990: 117) when researchers talk about the research paradigm, 
they talk about different methods employed by the researcher in the research 
studies. In this regard the principals were able to reveal their actions and gave their 
opinions freely in line with the title of the research (Henning, 2004 ; Mouton, 2000). 
The research paradigm in this study can be characterized as being interpretative 
because it seeks to comprehend how participants understand and describe their own 
situations in line with the research title (Trauth, 2001: 219). The research paradigm 
was suitable for this study because it assisted the researcher to understand how 
principals were managing corporative partnerships in township schools based on the 
information which was provided by them to the researcher (Henning, van Rensburg 
& Smith, 2014: 71). Guba (1990: 117) concurs that the words ‘traditional beliefs’ 
guide action and are regarded as a paradigm. In order to give more clarity about the 
research paradigm, the researcher applied a qualitative research method (Caelli, 
Ray & Mill, 2003: 4). 
3.2.2 Qualitative Research 
The research purpose as outlined in the previous chapter is to find out how principals 
manage corporate partnership development in township schools. I would like to 
argue that qualitative research is subjective in character because it enabled the 
researcher to obtain different opinions or views about the participants’ actions and 
the way they view their work and environment (Meriam, 1998: 11). The qualitative 
research method that was employed in this study was suitable because the 
researcher’s intention was to obtain a better understanding of how principals were 
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managing the corporate partnerships in their respective schools,  based on their 
experiences, assumptions and opinions which are in line with the research title 
(Meriam, 1998: 11). Maree (2007: 470) concurs by stating that, traditional beliefs or 
suppositions about what is presumed as truth contribute to the world opinion.. 
Furthermore, the methodology which was employed by the researcher in this study 
was based on qualitative studies as it assisted the researcher to illuminate human 
knowledge, as it appears in the principals’ workplaces (Polkinghorne, 2005: 1). 
Investigating the issue through qualitative study also enabled the researcher to 
clarify and depict the principals’ own understandings of their work environments 
(Polkinghorne, 2005: 1). Through an examination of qualitative studies the 
researcher was able to acquire diverse ideas on how to conduct this study, because 
the qualitative studies possessed the following six characteristics: 
 They are field focused, whereby features and qualities of the principals 
sampled for this study are investigated in their schools.  
 The researcher employed a self-diagnostic instrument. This instrument is able 
to interpret how the principals were managing the corporate partnerships. 
 They are interpretive in character and, as a result, they enabled the 
researcher to offer justification of what was discovered. 
 They show the existence of voice in the text and apply communicative 
language between the researcher and the principals during the research.  
 The researcher was able to focus on a particular or specific aspect in line with 
the title of the research. 
 The researcher was able to obtain the desired information from principals 
because there was a specific benchmark which was outlined by the title of the 
research. (Eisner, 1991: 32). 
3.2 RESEARCH STRATEGY (METHOD) OR DESIGN 
A research strategy (method) or design as indicated by Mouton & Marais (1994: 33), 
serves to structure and outline the strategy to be followed when conducting particular 
research in order to obtain reliable results. In this regard, the research strategy that 
was used by the researcher in this study enabled the research to provide a 
framework which served as a guideline on how to conduct the research in response 
to the research problem (Mouton, 2002: 107). In addition, Mouton (2002: 107), 
suggests that the purpose of the research, the procedure in selecting the research 
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participants and the consideration of trustworthiness must be incorporated in the 
research design.  De Vos (1998: 77) approves by stating that all the instruments 
engaged in planning for the research are incorporated in research strategy. 
Furthermore, the research strategy in this study was suitable because it  provided a 
detailed analysis of the investigation of a restricted area,  a school in this instance,  
and was able to give a good account of people, activities, events, processes and 
documents based on broad gathering of data as guided by the research title  
(Creswell, 2012:465; Henning, Rensburg & Smit, 2004:32).  Hopkins & Antes (1990: 
112) contends that the research design relates to methods and processes applied 
during the investigation to reach the research outcomes  Conrad & Serlin (2006: 
337) argue that the research question or purpose determines the selection of the 
research strategy and procedure.  
 The research strategy (method) or design chosen and employed by the researcher 
in this study is the case study. Case study research involves the study of a single 
component which is known as a case study (MacMillan & Schumacher, 2010: 344). 
The researcher chose this method because it enabled the researcher to collect data 
through interviews held with principals and verified through observation as well as 
facilitating content analysis of documents that were submitted by principals based on 
the title of the research (Kirkegaard Larsen, 2010: 5). Additionally, the case study 
was suitable for this research because the researcher rigorously explored a single 
component as stated in the research title (Creswell, 2012: 465). In support of this 
statement, Johansson (2003: 3) maintains that a case study must contain an entity of 
study or investigation. (p. 3)  
 The other reasons why the researcher applied the case was because of the 
following features that are found in the case study (Mouton & Marais, 1994, p. 43). 
 The researcher is able to collect evidence-based data in line with the study. In 
this regard firsthand information will be collected with regard to how principals 
in township schools manage corporate partnerships development. 
 The case study allows for more organized research to be developed from the 
initial research. This research will assist in the advancement of a framework 
for management of corporate partnership development by principals in 
township schools.   
   
  36  
 The case study also allows the researcher to give more clarification of 
theories and essential ideas regarding the management of corporate 
partnership development by principals in township schools. 
 The case study permits room for creation of innovative primacies for further 
research or studies. In this research new information may bel developed 
which will require further investigation. 
 The case study creates opportunities for new theories or hypotheses to be 
articulated during the research. A new framework for managing corporate 
partnership development by principals in township schools might be revealed 
in this study (p. 43). 
The researcher also considered the case study to be suitable for this study because 
they are beneficial for the generation of detailed information in line with the 
researcher title (Yin, 2009, p. 18).  Yin (2009) also contends that a case study in 
qualitative research can assist to clarify, demonstrate, define and illuminate an issue 
(p. 19-20). The advantage of  a case study as employed by the researcher in this 
study is that it does not have generalisability as a goal but  the researcher has the 
responsibility of providing sufficiently, rich, detailed, thick descriptions of the contexts 
so that potential users can make the necessary comparisons and judgement about 
similarity and it can be transferable. (Ary, Jacobs, Sorenson, and Razavieh ,2010, p. 
502). 
In support of the above statement Du Plessis (2006) concurs by stating that, when 
applying a case study in a research study, the researcher must have background 
information about the sampled population that is being studied. The application of a 
case study in this research has assisted the researcher to interact with the principals 
(research sample or population) in their workplace or schools, and also afforded the 
researcher to gather data by face-to-face situations (Mouton, 2001:107). In the next 
section the researcher will provide more information about the research sample or 
population.  
3.4 RESEARCH SAMPLE OR POPULATION 
In this research, purposive sampling was used to select participants (research 
population). In purposive sampling the participants are selected from a research 
population that has the same features or characteristics of that population; the 
purpose thereof is to enrich the trustworthiness of the research outcomes (Struwig & 
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Stead, 2004, p. 122). In qualitative research, purposive sampling is used for 
selecting participants so as to generate rich data that can enrich the outcomes of the 
study (Fraenkel & Wallen, 2003, p.104; Struwig & Stead, 2004, p.122).  Oppenheim 
(1996) states that, the selected participants (target population) should totally exhibit 
the qualities and features of the whole population that is sampled (38).  
Des Vos, Strydom, Fouché & Delport (2002), reveal that sampling is undertaken in 
order to recognize boundaries for gathering data (p. 253). Silverman (2006) agrees 
that purposive selection of a research population allows the researcher to acquire 
more detailed information about the research population, so that the researcher can 
make interpretations about all the inhabitants or occupants (p. 304). In this regard 
the research sample comprised of selected sample size of 10 participants consisting 
of five principals and five deputy principals from three primary and two secondary 
schools. Principals and their deputies are considered to be the managers in their 
respective schools thus  by virtue of their positions they account for everything that 
happens in a school. All participants were from the same area in Kokosi Township. 
The selected schools are officially collaborating with corporate organizations 
(business entities) in achieving the purpose of teaching and learning. The selected 
five schools and 10 participants, principals and deputy principals, were purposely 
selected with the understanding that they would offer the necessary data or evidence 
founded on their insight and knowledge in the management of corporate 
partnerships development. The selected participants do have information that can be 
useful and meaningful in line with the research topic (Cohen, Manion & Morrison, 
2007, p. 115)   
3.5 DATA COLLECTION METHODS OR PROCEDURES 
The data collection procedure employed in this research allowed the researcher to 
assemble diverse evidence-based material. In this regard, the evidence-based 
materials were words not figures (Denzin & Lincoln, 2003:165). Strauss & Corbin 
(1990), claim that the relationship between the method and procedures used to 
collect data and analysing data is interrelated and synergetic. (p. 59). Cresswell 
(1994) on the other hand, contends that, the process of gathering information or data 
and analysis thereof in qualitative research are two separate processes, which must 
occur simultaneously (p. 166). In this study, the researcher collected qualitative data 
from the participants through interviews, which were enhanced by documents. 
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Cantrell (1993) points out that, “qualitative data comprises mostly of words in the 
form of interview scripts, field notes and documents” (p. 92).  
In this study the researcher collected data by using different methods but a primary 
method that was selected was in-depth interviews which the researcher conducted 
with principals (McMillan & Schumacher, 2010, p 365). The researcher used the 
above method in order to cultivate different perceptions about the phenomenon that 
is investigated which is in line with the research title. The purpose of using diverse 
methods of data collection is to enhance the trustworthiness of research outcomes 
(McMillan et al 2001, p. 408). Data was collected from five principals and five deputy 
principals from different primary and secondary schools in Kokosi Township. 
Interviews were primarily used to collect data and document analysis and 
observation are some of the techniques used to validate the data in this study.  
3.5.1 INTERVIEWS  
In order to advance an understanding of how principals were managing corporate 
partnerships in township schools, the researcher conducted interviews with the 
selected principals and deputy principals of different schools (Frey & Oishi, 1995, p, 
1). Kvale (1996) explains that interviews are conversations held between two people 
about a subject of common interest as enshrined in the research title (p. 14). The 
conversations which are in the form of interviews between the researcher and the 
principals, were partially or semi- structured. The partially or semi structured 
interviews were suitable for this study because they contain questions that are 
structured subjectively rather than objectively allowing a room for different responses 
from principals (MacMillan & Schumacher, 2010, p. 206). De Vos et.al, 2005, argue 
that the semi - structured interviews allows for flexibility in terms of principal’s 
responses in this study without deviation from the research title (p. 292). The semi-
structured interview applications are also informed by different views or opinions of 
events that unfolded during the process of corporate partnership management by 
principals in township schools (Maree, 2010, p. 87). 
The researcher compiled a list of questions used during the interviews with the sole 
purpose of getting some information from the principals on how they were managing 
corporate partnerships in their respective schools (Leedy & Ormrod, 2005, p. 135; 
Creswel, 2002, p. 204). In addition, Krueger (1994) maintains that the role of 
questions during interviews is to produce full information from the participants in 
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relation to the subject or topic that is under investigation (p. 53). During the interview 
process the researcher is on course to discover new ideas and therefore cannot 
afford to be guided by preconceived ideas (Mouton & Marais, 1994, p. 43). Individual 
interviews were conducted with each participant (principals and deputy principals) 
according to a pre-planned schedule. Two sessions were conducted with each 
participant, namely before and during interview. The pre- interview session served as 
a briefing by the researcher during which the purpose of the interview was outlined 
and the participants permission to participate was sought. Some of the logistics such 
as the interview schedule in terms of date, place and time were also discussed. 
These discussions helped to ensure that interviews were conducted in an 
environment, which was conducive to forthright discussions (Krueger, 1994, p.15 & 
Puth, 1998, p. 181). The interview was an interactive session whereby the 
researcher asked questions and the participant responded openly. Teddlie & 
Tashakkori, (2009) contend that the strategy applied by the interviewer to get 
responses from the interviewee based on a specific number of questions is regarded 
as an interview (p. 229).  
In this respect, the main aim of conducting individual interviews with principals as 
participants in this study is to gain an insight about the knowledge and perception of 
the principals in the management of corporate partnership. The interviews were 
conducted after school hours when the principals and deputy principals were 
relieved of their administrative duties. The interviewer (researcher) ensured that the 
participants (individual principals and deputy principals) felt at ease so that they were 
able to voice their sentiments and views freely. The interviews were scheduled to 
last for 45 minutes and they were conducted after seeking consent from the 
participants. The researcher took notes during the interviews that served as both 
evidence and a reminder of what transpired. 
The interview records that were collected included notes taken during interviews, 
tape recordings, transcripts, and explanations from the interviews (MacMillan & 
Schumacher, 2010). Data collected during the individual interviews was recorded 
digitally and thereafter transcription of data and coding of information was done. 
According to Creswell (2009) as cited in Rossmond and Rallis, coding is “the 
process of organising material into chunks or segments of text before bringing 
meaning to information” (p.186). Interviews were used to provide a framework to 
other data by presenting a broader picture of how principals manage corporate 
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partnership development in township schools and the numerous aspects or motives 
related to this process (Boyce & Neale, 2006, p. 3). In addition, the usage of semi-
structured interview in this research assisted the researcher to observe non-verbal 
conduct of principals and further probe with carefully conceived supplemental 
questions (Middlewood, Coleman & Lumby, 2001, p. 145-147).    
 A list of questions asked during interview sessions conducted by the researcher are 
reflected as an appendix. 
3.5.2 DOCUMENT ANALYSIS 
According to Stake (1995) the evidence of events that are not directly witnessed by 
the researcher are replaced by documentary analysis (p. 68). Burton & Jones, (2008) 
concurs by stating that the valuable insights into the historical events are provided by 
means of documentary analysis. (p. 75). According to MacMillan & Schumacher 
(2010) the enumerated documents comprise of minutes of meetings, newspapers 
articles, journals, diaries, and letters. Some of the documents that schools kept as 
evidence of their engagement with corporate partners include minutes of meetings, 
pictures, contracts and letters. The enumerated documents serve to provide 
evidence-based information, which assisted the researcher in compiling reliable data 
(p. 365).  
During data analysis the researcher scrutinized some of the above-mentioned 
enumerated documents which were kept by individual schools during the partnership 
process with corporate entities (Hancock & Algozzine, 2006, p. 53). Data was also 
collected through what the researcher observed during the process of interviews. 
The latter will be discussed in the next section. 
3.5.3 PROCESS OF OBSERVATION 
MacMillan & Schumacher (2010) maintain that “observation is a way for the 
researcher to see and hear what is occurring naturally in the research site”. In this 
regard, the process observation is considered as the backbone of qualitative 
research and also an important data collection strategy for most types of qualitative 
research studies (p. 350). During the process of interaction with participants the 
researcher managed to see or observe the achievements which emanated from the 
partnership engagements between the schools and corporate entities. The 
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interviewees were able to provide some information on the partnership engagements 
that took place between schools and corporate partners.  
In order to guarantee trustworthiness of information or data collected from 
participants during interviews, the researcher applied various techniques or methods 
of data collection (MacMillan & Schumacher, 2010, p. 379). 
3.6 TRUSTWORTHINESS  
For qualitative research, trustworthiness of collected data is essential to valuable 
research outcomes (Lincoln & Guba, 1985, p. 290). Lincoln & Guba further state that 
the naturalists’ equivalent to the conventional standards of investigation is based on 
the principles for trustworthiness namely: credibility, applicability, dependability and 
confirmability (1985, p. 991). In support of the above, the model of Guba (1981) of 
trustworthiness as described in Krefting (1991, p.214) maintains that trustworthiness 
consists of features such as neutrality, value, applicability, consistency and truth.   
Miles & Huberman (1994) also agree that trustworthiness was determined by the 
quality of the research outcomes or data collected which is evidence based (p. 277).  
 MacMillan & Schumacher (2010) argue that the researcher must “select trustworthy 
evidence for pattern seeking by qualitatively assessing solicited versus unsolicited 
data, subtle influences among the people present in the setting, specific versus 
vague statements, and the accuracy of the sources” (p. 379). The researcher to 
gauge data trustworthiness used triangulation. Triangulation is used as an inquiry 
tool to corroborate evidence from different participants in the study and between 
different data sources. To illustrate the above-mentioned point, the opinions of 
principals and deputy principals in each of the sampled township schools were 
evaluated against each other. The purpose in this regard is to gather supporting or 
contradicting evidence (McMillan and Schumacher, 2010 p. 26). In addition, 
triangulation was evident by verifying observations and documents from the field of 
study with interviewee expressions (see 3.51, 3.5.2 and 3.5.3).  According to 
MacMillan & Schumacher (2010), the researcher’s practice in triangulation will 
include cross authentication among different sources. 
3.7 ETHICAL CONSIDERATIONS  
Ethical measures must be taken by the research when a conducting a research. 
Cresswell (1994) maintains that, the researcher is obligated to observe and respect 
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the desires, values, rights and needs of the participants when conducting research 
(p. 165). Kvale (1983) concurs that any research that is conducted with human 
beings, necessitates that the researcher must reflect on the moral and scientific 
considerations relative to the subject that is under investigation. 
Corti (2008) maintains that the matter of protection of participants’ rights and 
confidentiality in the research are of main concern and associated with storage of 
collected data (p. 193). It is important that data must be managed during the 
research process as it safeguards future proof (p. 193). Ethical consideration dictates 
that the relationship between the researchers and the people they are studying 
should be based on principles such as privacy, confidentiality, secrecy, approval as 
well as protection from damage (Barbie, 2010, p. 66). Blauner & Wellman (1982) 
argue that, “although it is good to make the truth known, it is ethical to have respect 
for a person’s humanity and dignity even it means information might get lost’. (p. 
101).  
The academic and research activities were conducted according to the University of 
Johannesburg’s Code of Academic Ethics and Research Ethics. The researcher had 
to complete the ethical clearance form from the University of Johannesburg before 
commencing with the research. The researcher protocols that were considered 
during the research activities included the following: 
 Observation of human rights by the researcher such as right to privacy must 
be upheld at all times. 
 A written consent was obtained from individuals who were willing to 
participate in the research.    
 The researcher (Barbie, 2010, p.66) exercised respect of living and non- 
living things.  
3.8 CONCLUSION 
A detailed account of research strategy, design and approach and method applied in 
this research was outlined. The chapter also outlined steps taken to ensure the 
trustworthiness of the data collected. Additionally, a reflection on ethics and human 
rights was highlighted and discussed. The research findings of this research are 
outlined in the next chapter. 
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CHAPTER 4 
 
4.1 OVERVIEW 
McMillan & Schumacher (2001) as cited in Tsuari (2011) argue that qualitative data 
analysis is “primarily an inductive process of organizing data into categories or codes 
with similarities and identifying patterns or relationships amongst the categories” (p. 
263). Data analysis was embarked upon after all interviews had been transcribed. 
The continuous comparative method of data analysis employed by the researcher 
would provide a detailed insight about the phenomena being investigated. In this, the 
study permits the researcher to focus on the actions, opinions and feelings of the 
participants (McMillan and Schumacher, 2010 p. 26).  
4.2 INTERPRETATION OF THE RESEARCH RESULTS 
Data was analysed inductively. According to MacMillan & Schumacher (2010), “the 
process through which qualitative researchers synthesize and make meaning from 
the data, starting with specific data and ending with categories and patterns” is 
regarded as inductive analysis of data (p. 365). In this, regard the data codes are 
merely expressive synopses of what the participant alleged. Coding as defined by 
Merriam (2009), is actually the core of data analysis, it involves the creation of 
themes or categories (codes with similarities) that inform the results of the research. 
In that regard, a code describes single meaning of text, phrase, letter or a mixture of 
all of the above (p. 170). 
Miles & Huberman (1994) concur that the process of data analysis s, starts with the 
researcher recognizing themes or categories (codes with similarities) which are 
frequent in a schematic approach in order to come up with certain inferences about 
the phenomenon under investigation. In an attempt to identity themes or categories 
or codes with similarities, the researcher employed the thematic analysis approach 
or method. According to Teddlie & Tashakkori (2009), the purpose of thematic 
analysis was to recognize frequent ideas for scrutiny relative to the entire data. 
Indeed, thematic analysis can be described as a search for categories that develop 
as significant to the explanation of the phenomenon. 
According to Tashakkori & Teddlie (2003) the process followed in analyzing the 
identified themes is mainly focused on the context of the research and is not only 
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limited to known codes or categories with similarities. They further state that the 
processes involved in the analysis of themes can be achieved by proof reading of 
information collected during the research (p. 258). The researcher applies the 
thematic analysis approach by reading the transcription of all the interviews. Before a 
researcher begins with the process of data analysis, transcription of data should take 
place, that is, interview transcripts should be typed into a word-processing document 
(Henning et al. 2004, p. 127).Transcription “is a crucial step for there is the potential 
for massive data loss, distortion and reduction of complexity” (Seidman, 2006, p. 
281). According to Liamputtong (2011), the researcher must try to interpret the data 
collected during the interviews by reading through each script (p. 173). During 
transcription, the researcher took notes of concepts and ideas applicable to the 
research.  
The researcher line by line analyzed the transcripts of interviews and process codes 
were developed. The next step was to categorize codes with similarities (categories 
or themes). Bryman & Burgess (2007) confirm that data analysis methods namely; 
coding, categorization and identification of themes were suitable for this study 
because they generate a large number of notes, which were utilized during the final 
deliberations of the investigation by the researcher. (p. 218). In this study, the 
researcher clarified the responses and concepts by using probing questions with 
the sole purpose of getting comprehensive responses in order to understand the 
answers given by participants, thereby filling the required data. This demonstrates 
that the participants’ inputs where taken into account by the researcher 
(Middlewood, Coleman & Lumby, 2001, p. 145-147)  
Finally, the researcher looked for categories or themes with similarities. Themes 
were narrated and the researcher did description of themes. In conclusion, the 
researcher discussed the interrelations of categories or themes. The recognized 
categories or themes were follows: 
 goal setting 
 school development plan (sdp) 
 stakeholder participation 
 promotion of healthy working relationship 
 accountability  
 evaluation 
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4.2.1 THEME ONE: GOAL SETTING 
The probing questions directed at the participants by the researcher, were to 
determine, how the participants and the corporate partners ensured that the 
educational projects were goal driven. Goalsetting encompasses the definition of the 
school’s vision and mission statement.Informed by the deliberations between the 
researcher and participants the following categories were identified; shared vison 
and mission, needs analysis and internal whole school evaluation (IWSE). According 
to Hallinger & Murphy (1995), the shared vision and mission statement outlines, 
frames or defines the school’s goals, it also communicates the school’s goals.  
The GDE vision and mission emphasizes a need to offer public quality education. In 
order to achieve or realize this, schools must engage in a needs analysis process in 
order to acquire resources, which will assist in the delivery of quality education 
(GDE, circular 25 of 2008). Therefore, the probing questions the researcher 
presented to participants were to determine how participants and corporate partners 
ensured that the educational projects were aligned with the school’s vision. 
In response to the questions on how the participants and corporate partners ensured 
that educational projects were aligned to the school’s vision, Deputy Principal “A” 
and Principal “D” had this to say: 
We had a challenge there if I can put I it that way, because co-operating partners come up 
with their own proposals and we as a school are coming up with ours. We are therefore 
compelled to convince them that we need this and inform them that from an educational 
perspective this is going to work. They are coming with a business perspective therefore we 
are duty bound to convince them and show them that our approach is informed by identified 
projects. It is going to happen as our school’s vision and mission drive it. 
The response of participants C and E concurred with participant A and D in terms of 
how the participants and corporate partners ensured that the educational projects 
were aligned to the school’s vision by saying the following: 
We start with the needs analysis and indicate to them what we need, this is the first priority. 
What we have identified as a need is not just to beautify the school or to have nice things at 
the school but the main purpose is always how the educational need will be met. Also show 
that our needs (subsume the question) ‘can we better the education for learners or teachers 
at our school?’ 
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The above inputs made by respondents “A” and “B”, show that partnerships are 
driven by a desire to fulfil a particular need. The desire to achieve the identified 
projects by partners is a clear demonstration that they are vision and mission 
driven.In most instances, corporate partnerships are initiated out of a quest for 
addressing certain needs. The inventive way of accessing private resources, growing 
competition and competence is through partnership formation. (Kumari, 2016. p. 47) 
According to GDE Integrated Quality Management System (IQMS) document, all the 
schools under its jurisdiction are mandated to compile a school needs analysis report 
through a process known as Internal Whole School Evaluation (IWSE). The IWSE 
process enables the investigation of schools for the conditions that are either 
supporting or hindering the school from developing. In other words, this process 
assists schools to determine their strengths, weaknesses, opportunities and threats 
(GDE Resolution 3 of 2008). From the discussion above, it is therefore clear that 
schools conduct a needs analysis at the beginning of the school year.  
4.2.2 THEME TWO: SCHOOL DEVELOPMENT PLAN 
The question presented to participants by the researcher was; how did you 
determine your school’s educational projects with corporate partners? 
Participant “A” had this to say with regard to how schools were able to determine 
their educational projects with corporate partners: 
So all I am saying is that most of the time we are finding these relations being prepared 
already at the level of the district. As schools we are required to identify what we need for 
the school by conducting our school needs analysis and submit our needs analysis report to 
the district. The needs analysis reports differ from one school to another. Schools are 
required to draft a school improvement plan or strategy plan by the district where you 
identify your weaknesses informed by your needs analysis report. Our school uses the school 
improvement plan when identifying projects with corporate partners.  
In addition to participant “A’s” response, participant “B” corresponded by saying the 
following about how schools were able to determine their educational projects with 
corporate partners: 
 “Well with the projects, I would think they actually start where we actually plan as the 
school. For example, there would be like the whole school evaluation. The first part of it, we 
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actually check what is it that we need to do as a school, in order to make sure that our 
school is at a certain level. Together, with all stakeholders like the SGB, educators as well as 
the community at large, we actually start by identifying a project that the school needs. 
After identifying the project, we then start to market our ideas to the corporate partners. For 
example, you’ll find that different committees in our schools would consist of people with 
potential and they have knowledge of people who are involved in business or corporate 
partners that can help?  in the achievement of identifying school projects. 
All the participants responded by indicating that project identification was done 
through the development of SDP. The researcher managed to identify the following 
categories namely, strategic plan, school improvement plan (SIP), action plan, 
delegation, coordination and co-operative education. 
According to the circular mentioned above “the SDP is a medium – term plan which 
outlines the institution’s achievable goals, activities and interest over a period of 
three years. It also states that the plan must cover all aspects of the school, amongst 
others the teaching and learning in the classroom, co-curricular, extracurricular 
activities, management and governance, administration, community involvement, 
physical maintenance and development”. 
In this regard the SDP becomes the school’s strategic plan. All the activities outlined 
in the strategic plan are actioned through the school improvement plan 
(SIP).Informed by the above resolution; the school improvement plan (SIP) is the 
end-product of the needs analysis or internal whole school evaluation (IWSE) report. 
As stated in GDE Circular 25 of 2008, the document states that the main duty of the 
principal is to develop the SDP whilst assisting in the designing of the SIP. 
The majority of participants that were interviewed by the researcher did confirm also 
that there was delegation of duties and responsibilities that took place during 
implementation of projects between schools and corporate partners (Van der Wal, 
2009, p. 66). Van der Wal also emphasised that “there are multiple benefits that the 
manager, employee and organisation can receive from delegating a task. It builds 
skills, confidence and loyalty and also improves the quality of work” (2009). The 
quality of work was also improved through coordination of activities. Coordination in 
partnerships is about collaborative planning amongst partners with the intention of 
achieving a particular project. It includes taking risks, clarification of roles and 
   
  48  
responsibilities as well as sharing of resources (Corti, 2008). Arising from the 
collection of data the researcher also discovered that this did not transpire during the 
conceptualization stage of partnership formation and development. The end result 
was that roles and responsibilities were not clarified and shared. 
In the absence of role sharing, the researcher discovered that all the secondary 
school principals were engaged in cooperative education. The purpose of 
cooperative education is to bridge the gap between school and the work environment 
or education and training and the world of work. The participant’s responses have 
revealed that, project identification between schools and corporate partners was 
done through the establishment of school development plans. 
4.2.3 THEME THREE: STAKEHOLDER PARTICIPATION 
The question presented to the participants by the researcher is how did the 
corporate partners ensure that the School Governing Bodies (SGB), as important 
stakeholders, was carried along on the educational project? 
Participant “B” had this to say with regard to how corporate partners ensured that the 
School Governing Bodies (SGB) was carried along on the educational project: 
Well, the SGB’s level of involvement is quite good because since they were elected into office 
they were always involved in projects that were initiated by our school. Different committees 
were elected from the SGB to perform the allocated functions as prescribed by the 
Department of Education. Each committee appointed a chairperson to facilitate the 
delegated powers of each committee. The election of such committees is aimed at 
capacitating the members of the SGB so that they can be able to manage school projects 
with the corporate partners. The SGB committees are expected to tender quarterly reports 
the general SGB during meetings which are held on quarterly basis. The quarterly SGB 
meetings serve as a forum where members are informed about the activities of the SGB 
including corporate partnerships development. 
Based on the response given by participant “B” above, it was revealed that the 
SGB’s involvement was crucial in the management of projects for school 
development and also for the existence of successful corporate partnership. Only 
one category was identified from the above namely, School Governing Body (SGB). 
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Mabasa & Themane (2002) contend that the South African Schools Act (SASA) 
states that stakeholder participation in school governance is a democratic and 
comprehensive process which allows for all interested parties such as business, 
parents, learners and teachers to play meaningful roles in school related matters 
through a legitimate structure known as the School Governing Body (SGBs) (p. 111). 
“The governing body of a public school must promote the best interest of the school 
and strive to ensure its development, through the provision of quality education for all 
learners at the school” (South African Schools Act (SASA),1998, section 20). The 
government has delegated the professional management and governance duties in a 
school to the principal and the School Governing Body (SGB) respectively, as stated 
in Gauteng Department of Education (GDE) circular 25, 2008. The principal and 
School Governing Body (SGB) in each school must monitor and evaluate the 
implementation of departmental plans as well as compiling annual progress reports. 
4.2.4 THEME FOUR: PROMOTION OF HEALTHY WORKING RELATIONSHIPS 
The question presented to participants by the researcher is: How did you ensure that 
a healthy relationship is maintained between yourselves and the corporate partners? 
Participant “B” had this to say with regard to how schools ensured that a healthy 
relationship was maintained between themselves and the corporate partners: 
Well we have meetings from time to time where we actually reflect on the relationship we 
have with the corporate partners based on written contracts that were drafted. During such 
meetings we reflect on the implementation of the school project that was identified with 
corporate partners. These meetings are used to check if we are still happy with the project, 
what needs to be done, areas that need maintenance or some modifications that corporate 
partners and ourselves need to implement. 
Participant “D” added by saying the following with regard to how schools ensured 
that a healthy relationship is maintained between themselves and the corporate 
partners: 
A healthy relationship between our school and the corporate partners was maintained 
through continuous communication and involvement; we did this by calling regular meetings 
even though sometimes it was difficult to get every person to attend such meetings. Our 
meetings ensured that corporate partners were always involved in whatever we are doing 
   
  50  
and the relationship became stronger unlike … if we sit and then only go to corporate 
partners only when we need money or when we need assistant. This communication strategy 
(meetings) demonstrated that we take our relationship with corporate partners very 
seriously. Even if you don’t need anything from them, you have to go, communicate, show 
them whatever you have done and then it arouses their interest in the project that our 
school is implementing with corporate partners. The meetings that are held between us as a 
school and corporate partners enable the corporate partners to review their commitment to 
the school and to evaluate the impact that the partnership has yielded during the process of 
project implementation.  
Arising from the responses by participant “B and D” it was revealed that continuous 
communication amongst all the stakeholders involved in corporate partnerships 
remains a cornerstone to the survival of such a partnership. The communication 
strategies adopted by most participants include the following: meetings, memos, 
reports and feedback sessions. Arising from the discussions with participant’s one 
category, which stands out is management of communication. Claassen & Verwey 
(1998), both state that “communication management is viewed as not only 
influencing the environment, but also influencing the organisation relative to 
environmental conditions. In its functional role, communication management affects 
decision-making; it has a surveillance function - identifying potential problems and 
opportunities, as well as an information distribution role” (p. 75). In support of the 
above statements, Kotter & Cohen (2002) also maintain that successful partnerships 
use reliable communication norms in every gathering and also when they share 
information with each other (p. 25). 
4.2.5 THEME FIVE: ACCOUNTABILITY  
Accountability is revealed by a structure where individuals in a partnership are 
responsible for reporting, clarifying or qualifying their actions to others; hence being 
accountable for agreements in the event of inadequacies or blunders (Fombad, 
2014, p 74).The question presented to participants by the researcher was: What 
accountability arrangements did the school implement to guarantee the successful 
implementation of school projects? 
Participant “D” had this to say about the accountability arrangements that schools 
had implemented to guarantee the successful implementation of school projects: 
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We usually hold meetings with our sponsors or corporate partners and  the issues of roles 
and  responsibility are clarified in terms of what is to be achieved as well as evaluation of 
progress is done against the implementation stage of the project. Feedback is tendered to 
corporate partners on a regular basis supported by visual or written evidence. Such 
information forms part of our accounting sessions which are held between us and corporate 
partners on regular basis. Written reports are also compiled and circulated to corporate 
partners for reference purposes. 
Participant “C” concurred with participant “D” by saying this about the accountability 
arrangements that schools had implemented to guarantee the successful 
implementation of school projects: 
We had prior arrangements with all the stakeholders (SGB, parents and corporate partners) 
that were involved in the project that was to be implemented, that report back sessions in 
the form of meetings were to be convened whereby progress reports were to be given in 
respect of the project implementation. In these meetings, a check list was drawn and 
updated as proof of what has been achieved. 
Participant “B” differed with participant “C” by saying the following about the 
accountability arrangements that schools had put in place to ensure that the school 
projects (s) are successful achieved: 
During the planning stage of the project that is to be undertaken by us and corporate 
partners a meeting is held wherein we discuss what needs to be done and, appoint people 
from the SGB, SMT and corporate partners that will actually be responsible for a variety of 
activities to be performed. Such people are then tasked with the responsibility of monitoring 
the project and also providing a feedback in terms of their findings to stakeholders including 
the corporate partners in accordance with scheduled meetings. 
Some participants alluded to the fact that accounting sessions where held informed 
by the management plan/s drawn during the project execution. Three categories 
were identified namely, responsibility, monitoring and reporting. In this regard both 
responsibility and reporting occurred. 
It was also revealed that as part of the evaluation process in some schools, the 
stakeholders were afforded a chance to present progress reports as per their 
delegated tasks or responsibilities. 
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4.2.6 THEME SIX: EVALUATION 
The question presented to the participants by the researcher was: 
How did you and corporate partners ensure that educational projects meet the 
intended outcomes? How do you and corporate partners ensure that the educational 
project(s) meet the intended time frames? 
 
Participant “D” had this to say about how schools and corporate partners ensured 
that educational projects meet the intended outcomes and time frames: 
 Usually corporate partners are very observant and they make follow ups. Like for example 
the laboratory, they have got a monthly report that they come and prepare, that they also 
use when they come and check as well as see if we are still using the laboratory. Written 
reports are compiled by corporate partners during site visits. They have a program that they 
follow when conducting on site visits. Through such visits and reports, corporate partners 
were capable of evaluating the impact of their contribution to school. 
In support of “Participant D, “Participant “C” had also this to say about how schools 
and corporate partners ensured that educational projects meet the intended 
outcomes, as well as the intended time frames: 
If I can start with one example, let me start with the lotto; they contributed money so that 
we can build a multi-purpose sports field for the school, in order to better our level of sport 
performance in sporting codes such as the netball and volley ball.  In the past our learners 
were playing in the grounds which were not in a proper and good condition. Through the 
intervention of Lotto our school had proper netball courts and this motivated our leaners and 
most of them became more interested in taking part in sports as well. One of the NGOs, 
namely Grace Foundation, which is being funded by corporate partners also, is currently 
assisting our school with reading programs. Their partnership with our school is very huge. 
They help us with improving the reading levels of the learners. They are also offering some 
accounting lessons to our learners. They also work with corporate partners to beautify our 
classrooms and also to buy print reach charts and other teaching and learning material. 
Most participants alluded to the fact that accounting sessions where held informed 
by the management plans drawn during the implementation of the projects. Arising 
from the above discussions three categories were identified namely, outcomes, 
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benefits and sustainability. The projects were handed over to the participant and they 
became the beneficiaries by taking ownership of such projects. Unfortunately, most 
of the partnerships were not sustained in order to ensure continuity. 
In the next chapter, the researcher will outline the findings accompanied by summary 
of the research and finally the recommendations and limitations of the research.  
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CHAPTER 5 
SUMMARY, CONCLUSIONS, RECOMMENDATIONS, LIMITATIONS AND 
PROPOSALS OR RECOMMENDATIONS FOR FUTURE STUDY 
5.1 SUMMARY  
The primary main aim of the research is to know how school principals in Township 
are managing corporate partnerships development. The following are the objectives 
of the research: 
 To scrutinize the experiences of township principals in managing corporate 
partnerships development. 
 To determine the challenges and successes that principals encounter in the 
process of managing corporate partnerships development.  
 To identify the benefits of corporate partnerships towards developing township 
schools. 
The researcher accessed relevant literature. The research was conducted in five 
township schools, three primary and two secondary schools. All of the above-
mentioned schools were involved in partnerships with businesses.  
The analysis and discussion of this chapter was done based on evidence collected 
from school management (principals and deputy principals) through different data 
collection strategies. Data collected from school principals was analyzed based on 
how they manage corporate partnership development in their respective schools. 
In this case, the researcher looked for categories or themes with similarities, which 
are then referred to as patterns. Themes were narrated and description of themes 
was done by the researcher. In conclusion, the researcher discussed the 
interrelations of themes. The categories or themes recognized during the process 
of data analysis were goal setting, school development plan (SDP), stakeholder 
participation, promotion of healthy working relationship, accountability and 
evaluation. 
The findings of analysed field data collected are deliberated upon in the next 
chapter. 
5.2 RESEARCH RESULTS OR FINDINGS 
The aim of the research is to understand how principals manage corporate 
partnership development in township schools for development. The synthesis of the 
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data produced the following findings from the six identified emerging themes and 
their fundamental categories: 
 The school conducted a needs analysis process in order to acquire resources, 
which will assist in the provision of quality education.  
 The project identification process was done through the utilisation of the 
School Development Plan (SDP).  
 The SGB’s were fully involved in the management of projects for school 
development  
 Continuous communication amongst all the stakeholders involved in 
cooperate partnership was key and in this regard it became a cornerstone of 
partnering. 
 Three categories which described accountability were identified namely, 
responsibility, monitoring and reporting.  
 Monitoring and evaluation of the implementation of projects was done as well 
as progress reports compiled.  
5.3 THE RESEARCH CONCLUSIONS AND RECOMMENDATIONS 
The researcher drew the conclusions and recommendations by applying the 
theoretical models of project cycle management as advocated by Tennyson (1998), 
as cited in (Taft, 2003, p. 188 -189). 
The researcher used these models to discuss the conclusions and recommendations 
in line with the six identified themes and their underlying categories derived from 
data analysis. 
5.3.1. GOAL SETTING 
Stakeholders in most of the schools that were interviewed do not share the same 
vision. 
Most schools, as per participants’ input, use the SDP to identify their needs as part 
of project identification for school development. Unfortunately, not all the interviewed 
participants are conducting the needs assessment process in the same way. 
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PROPOSALS OR RECOMMENDATIONS  
 School principals when conducting their schools situational analysis can adopt 
the theoretical model of project cycle in the education-corporate or business 
partnership project management process advocated by Brown (1997).  
 The report compiled from the situational or needs analysis process can assist 
schools in establishing evidence in response to the why, what, who 
(dynamics) of partnership development, as outlined by Brown (1997).  
 The needs analysis process should be characterised by “creating awareness, 
identifying potential partners, ownership and buy-in, common interests, mutual 
benefits and partnership agreement or statement of intent” (Brown, 1997, p. 
77- 80). 
 The needs analysis process should ensure that partners share a common 
vision and mission, as well as goals and objectives.  
 The needs analysis process must allow for mobilization of necessary human 
and physical resources required during the partnership.  
 The needs analysis process must enable partners to brainstorm on how roles 
and responsibilities are to be shared.  
 The establishment of key values as well as principles guiding the process of 
partnership must be done during the needs analysis process.  
 Some of the recommended partnership activities that can assist principals 
during the needs analysis process should include amongst other endeavours 
collecting information about partnership, conducting an in-depth school’s 
needs assessment process, defining the schools vision and mission, setting 
achievable school goals and objectives, assembling necessary resources , 
approval of important values and principles, determining roles and duties. 
5.3.2 SCHOOL DEVELOPMENT PLAN (SDP) 
Arising from the discussions held between the researcher and the participants, it was 
evident that all the schools in the area of Kokosi do have an SDP and SIP reports as 
mandated by GDE. The two processes that were not conducted uniformly by schools 
were delegation and coordination. In the same breath, co-operative education as 
mentioned during the interviews was only practiced in secondary schools.  
The designing and planning process during the partnership developmental process 
was not conducted in a structured and systematic manner 
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RECOMMENDATIONS  
 The researcher recommends that the process of project identification in 
schools should be done by using the School Development Plan (SDP) as a 
point of reference. In this regard, the SDP becomes the school’s strategic 
plan.  
 Schools must action all the activities outlined in the SDP (strategic plan)  
 Delegation should be done by schools during partnering as it assists in 
building skills, confidence and loyalty amongst partners. 
 In order to improve the quality of work during partnership, partners must 
ensure that there is coordination of activities. Coordination in partnerships is 
about collaborative planning amongst partners with intention of achieving a 
particular project. It involves clarification of roles and responsibilities, 
collective risk taking as well as sharing of resources. 
 School principals must participate in cooperative education. The main 
advantage of co-operative education is that, it allows for exchange of ideas 
and enhanced career-orientated education.  
 The researcher recommends that school principals should adopt a designing 
and planning strategy as advocated by Tennyson (1998) when managing 
corporate partnerships. The strategy requires that a key project team be 
established.  
 The partners must adopt a strategic or business plan. Partners must develop 
an action plan.  
 Partners to be utilized during the process of accounting and evaluation of the 
partnership development process must draft a written contract or final 
agreement document.  
5.3.3 STAKEHOLDER PARTICIPATION 
All the schools that participated in this research had legitimately elected SGBs in 
place. Unfortunately, most of them were dysfunctional and some members fell by 
way side.   
One of the requirements that will always guarantee the success of any partnership in 
achieving the school projects is the involvement of the SGB. The absence of an SGB 
in a school invalidates the existence or development of any partnership.  
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RECOMMENDATIONS  
 The SGB’s must be fully involved in the management of projects for school 
development during partnership with corporate entities.  
 The researcher recommends that stakeholders involved in corporate 
partnerships should adopt the process of contextualization when planning for 
implementation of corporate partnership as espoused by Tennyson (1998). 
During this process, partners are required to create an advocacy or 
awareness about the reasons for partnership development.  
 Some of the activities that the principals can implement during the process of 
partnership development are building advocacy or awareness, stablishing a 
buy-in; and sense of ownership from potential partners, promotion of shared 
values and interest in partnership. In addition, they provide an opportunity for 
partners to agree upon joint benefits, enabling partners to create validity or 
legality of partnership; and presenting an opportunity for partners to approve 
terms of reference. 
5.3.4 PROMOTION OF HEALTHY WORKING RELATIONSHIP 
One of the discoveries made during the interviews by the researcher was that there 
were cordial relationships amongst schools and corporate partners.  
The only challenge that was experienced by participants was lack of or poor 
communication during the process of project implementation which resulted in poor 
management of partnership development process in some schools.  
A good communication management strategy is the one that pulls the partnerships 
and project together (Eddy, 2010. p. 25). 
RECOMMENDATIONS 
 Schools must develop a good communication strategy. The development and 
sustainability of healthy working relationships amongst partners during 
corporate partnership depends on a good communication strategy.  
 The process of partnership development must be coordinated and managed 
in an effective and efficient manner. In order to realize the latter, it also 
becomes necessary that the management, administrative systems and 
structures be formulated. 
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 Program for partnership or project development should be drafted, the 
documents for the partnership or project implementation should be presented 
to all partners involved, the implementation structure of partnership or project 
should be selected, the partnership or project implementation process be 
discussed, and a communication management plan or strategy must be 
generated and adopted. 
5.3.5 ACCOUNTABILITY  
Accountability as experienced by the researcher during the interviews, was one 
sided. There was minimal monitoring of projects. Regular feedback sessions were 
not held. Also, progress reports were not always compiled and presented. 
RECOMMENDATIONS 
 The researcher recommends that principals should consider accountability 
arrangements when developing corporate partnerships, as embraced by 
Tennyson (1998).  
 The monitoring and evaluation sessions during corporate partnership should 
serve as a yardstick, which will enable the partners to evaluate the success of 
the partnership development.  
 The accountability process during the process of partnership must serve as a 
platform to implement corrections where necessary and appreciate the 
successes during the implementation of corporate partnership development. 
 The accountability process must allow for the modification or improvement of 
partnership programs. This process also presents partners with an opportunity 
to review the written contract or agreements.  
 The accountability process must assist in the buildup of the evaluation 
process, which is undertaken as the last process of partnership development.  
 In order to be able to implement this process effectively, the researcher 
recommends that the following activities should be adopted by school 
principals as part of accountability strategies during the management of 
corporate partnerships namely, project’s evaluation to be conducted, effective 
monitoring of partnership program(s) established, partnership(s) to be 
reviewed and alterations made where applicable and accepted by everyone, 
partners must be able to learn some lessons from process of partnership, the 
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process must allow partners to revise the contracts or any documents 
pertaining to any agreement taken.  
5.3.6 EVALUATION 
Partners must review the purposes and goals of corporate partnership development. 
This stage is regarded as the performing stage during the corporate partnership 
development process. This stage provides partners with an opportunity to learn and 
celebrate the successes that partners have achieved. According to Taft, (2003), an 
evaluation of corporate partnership development is normally undertaken for one or 
more reasons; amongst some of those reasons are the determinations of whether 
the partnership has made a difference or benefit to the local community or school in 
general. The other reason is that engagement of partners may assist in future 
planning of partnership programs (p. 168). 
Arising from the interviews conducted by the researcher, very few schools do 
engage in the process of evaluation of corporate partnership development.  As 
indicated by the researcher during data analysis, projects are handed over to 
schools or principals for them to take ownership without having an input. Some did 
indicate that the donors of some of the projects do conduct spot checks or site visits 
after the project has been completed and handed over to them. 
RECOMMENDATIONS 
 In this regard the researcher recommends that schools should implement the 
empowerment strategy as an evaluation strategy as proposed by Tennyson 
(1998). The partners and school principals as beneficiaries should be 
capacitated when the partnership ends. At the end of the partnership, 
beneficiaries should be empowered and be able to take ownership of the end- 
product.  
 Corporate partnerships in this regard should be reviewed and sustained or 
continued.   
Partnership must have a long-term sustainable relationship, the beneficiaries must 
be able to take ownership of the project and be empowered, partners should be able 
to review the partnership and able to determine whether to continue, change or 
terminate it. The project team must step down and handover the project. 
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5.4 LIMITATIONS OF THE RESEARCH 
Small sizes of participants who happen to be residing in Kokosi Township were 
purposefully sampled. The information or data derived in this research was limited to 
few schools only. 
The information gathered from these schools cannot be regarded as comprehensive 
as it does not include all the schools in our District or province or even our country. 
In order to generate a comprehensive report or findings about this study, the 
research must be conducted extensively to include several other schools. 
Notwithstanding the above-mentioned limitations, the researcher was able to 
accumulate data from the sampled participants.  
The data collected by the researcher presented evidence based information on how 
principals in some of the township schools were managing the development of 
corporate partnerships.  
5.5 RECOMMENDATIONS FOR FURTHER STUDY AND RESEARCH 
A further study on this research can be conducted based on the following 
 Further study to be conducted on how principals in other schools in Gauteng 
province are managing the development of corporate partnerships in their 
schools. 
 A further study to be initiated to determine how corporate partnerships are 
managed by principals in other provinces, with the sole purpose of 
developing a comprehensive provincial or national management framework 
or policy. This policy can assist principals on how to manage corporate 
partnerships development in their respectful schools. 
 A further study to determine whether a theoretical model of project cycle 
management as espoused by Tennyson (1998) can be adopted or adapted. 
The whole purpose is to achieve a synthesis for managing corporate 
partnership within a project cycle management framework. 
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5.6 CONCLUSION 
The aim of this research is to examine how principals manage corporate 
partnerships development in township schools.  Information gathered for this 
research was traced from varied frameworks. The data which is collected suggested 
that schools-business (corporate) partnerships remains an inventive way for school 
principals to access private resources, meanwhile growing competitiveness and 
competence. In this regard partnerships are not additional luxuries but are significant 
to the kinds of educational growth promoted between schools and corporate entities 
The provision of quality education is the cornerstone for education- business 
(corporate) partnership development. Partnerships offer solutions to meeting multiple 
as well as interrelated education needs between schools and corporate entities. The 
reason for education- business (corporate) partnership development is for the 
enhancement of communal or social capital. The analysis and presentation based on 
how school principals manage corporate partnerships in township schools was done. 
It reveals how different principals managed corporate partnerships in the absence of 
policy.  
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APPENDIX 1 
 
Interview questions for principals and deputy principals 
Research topic: Principals’ management of corporate partnerships development in 
South African township schools 
1. How did you determine your school’s educational projects with corporate 
partners? 
Probing supplemental questions 
  a. How did you augment the resources allocated to your school by the state 
in order to achieve the desired or identified school projects? 
  b. How did you approach the corporate partners after identifying the projects 
that were to be tackled by your school? 
2. What were the effective strategies adopted by the school to convince 
corporate partners about educational projects? 
Probing supplemental questions 
a. How did you ensure that corporate partners clearly understand their roles and 
responsibilities towards the identified school project(s)? 
b. How did you ensure that corporate partners understand and agree to your 
proposal, in respect of the identified school projects? 
3. How did you and corporate partners agree on the scope and/or boundaries of 
the intended educational project(s) to be accomplished? 
               Probing supplemental questions 
a. What accountability arrangements were considered by your in order to ensure 
that the school project(s) are successfully achieved? 
b. How did you ensure that a healthy working relationship is maintained between 
yourselves and the corporate partners? 
4. How did you and the corporate partners deal with the process of 
implementation of the project? 
    Probing supplemental questions 
a. What strategies or action plan(s) did you set out in order to successfully 
achieve your school project(s)? 
b. How did you ensure that the strategies or action plans were properly 
implemented?   
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5. What are the challenges that you encountered with corporate partners in the 
monitoring of educational projects? 
6. Probing supplemental questions 
a. How did you and corporate partners review the purpose of the partnership 
especially when you encountered some changes or challenges to the 
outcome (school project)?   
b. What corrective or positive actions were taken by the corporate partners to 
rectify the deficiencies? 
7. How did you and corporate partners ensure that the School Governing Body 
(SGB) is carried along on any of the educational project(s)? 
a. How did the involvement of the SGB assist the corporate partners and the 
school in the achievement of its goal (school project)? 
b. What was the appropriate level of involvement of the SGB in the school 
project? 
8. How did you and the corporate partners ensure that the educational projects 
respond to the school vision and mission? 
Probing supplemental questions 
a. How did you ensure that you and corporate partners understand and agree on 
the purpose and outcome of the partnership? 
b. How did you ensure that there are agreeable service principles between your 
school and corporate partners? 
9. How did you and corporate partners ensure that educational projects meet the 
intended outcomes? 
Probing supplemental questions 
a. What was the bass for setting up the partnership between your school and the 
corporate partners? 
b. What was the “added value” for potential corporate partners, as well as the 
school in the implementation of the school project? 
10. How do you and corporate partners ensure that the educational project(s) 
meet the intended time frames? 
Probing supplemental questions 
a.  How did you and corporate partners keep track of the progress in respect 
of the implementation of the school project?  
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b. How did you ensure that you and corporate partners stay within the scope 
of the school project that is to be achieved? To what extend do you and 
corporate partners encourage delegation of tasks? 
              Probing supplemental questions 
a. How did you ensure that each member’s contribution in the process of project 
implementation is valued?  
b. Did each member operate in the partnership during the implementation of the 
school project?  
 
